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The Edugauonal Resources Information Center (ERIC) s a national
information systeQ devcloped by the U'S. Office of Education and now
sponsored by the National Institute of Education (NIE). It provides r¢ady
access to, descriptigns of exemplary programs. research, and development
efforts. and related information useful .tn devclopmg more cffectlvc

A educational { programs.
Through 1ts network of spectalized centers or Lleanngho ses. each of
which 1s responsible for a particular educational area.~ERIQ acquures.
. evaluates, abstracts. and indexes current significant mformatmn and lists
this information in its referénce publications. , ’
The ERIC system has already made available through ‘the ERIC
Document Reproduction Service - nlud] infermative data. including all
federally funded research reports since 1956. However. if the' findings of
specific educational tesearch ,are to be intelhgible "to teacher\ and
apphcable to teaching. conmd;jublc bodies of data must be reevaldat
focused. translated. and molded into an essentially different context.
Rather than resting at the pomnt of? making research reports readily «
accessible. NIE has directed the separate ERIC clearinghouses to com-
msstoff from rccogm/cd authorities information analysts papers in Specilic
) arcés])
In addition. as with all federal cduwtnonal infagmation eftorts. ERIC
has fas one of 1ts primary goals bridging the gap bctwcen educational
thgory and actual classroom practices. Ohe method of aducnng that goal

is development by the ERIC Clearinghouse on Reading and Conr, .. '
munication Skills (ERIC/ RCS) of a senies ot sharply focused booklets
based on concrete edutational needs. Each booklet prov1dcs teachers with -
.the best educational thgory and,or research on a Ihutéd topk. It also ..

presents desmptums o] classroom activities. which are related to.the.
described theory and assists the tuauhcr n putting tlus theory into

practice. . ’ 4 . PO »
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This idea 1s not unique Several educational jousnals and m/any
commerctal textbooks provide teachers with similar aids. The ERIC,'RCS
booklets are unusual in their sharp focus on an educational need and*their
blend of sound Scademic theory with tested lassroym praum@s And they
have been developed because of the Incredsing requests from tga;hcrs t
provide this kind of service. . .
Topics for these booklets are™ rc»ommendcd by the ERIC/RCS

National' Advisory Cominittee. Suggesllons for topics ty be consydered by
the Commuttee should be ditected to the Clearinghouse.

‘

o Bernard O'Donnell
I ' Director, ERIC/RCS

.
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’ LVA Note from the-Authors 8

This book has™teen prepared primanly from matenals used in
secondary school and cpllege courses taught by the authors. as well as
from materzal presented in a~short course taught by the authors at, the
1976 Speech Communication Assoctation Convenuon n San Francisco.
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‘Components and Types of Contracts . .
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___ If teaching 1s communicating, and if evaluation 1s a form of .
feedback, then we heed to bring our grading procedures in hne with the
communication principles we teach. It is desirable that we seek to greate a
climate eonducive to supportive interaction, a climate without defense.
~drousing communication; we therefore need to create a grading system |
consistent with our goal. ‘ . o~ . N
Contract grading can‘provide’a viable means of reducing the element
of threat "that impedes effective Interpersonal communication between
teacher and student. Contract grading as explained by Ann Harvey is a

i

". businesshike” arrangement whiereby the instructor delpmes g
the performance for each grade. The student then 1dentifies
, the perférman.ce level to which he will work and signs a
contract in which the instructor s commtted to awarding this
fredetermined grade 1f the student attains the appropnate ’
performance level.! , « ’ .

.

5 . y/ T
. . Although this definition explains the typical contract,/studeﬁts may -also
design their own contracts after they have had experience using them, In
* éither case, the “approach to contract, gradirig presented here is based on -
. the premise that instruction should be systematically designed *and
executed, Behavioral objgctives with cnt grion-referenced. evaluations
shoyld be used in all contracts. Criteriun-reijérenced evaluation refers to
*,gsséssing student wWork by measuning it agamnst a set of behavjors or
minimum levels of achieVenient’\}hat_are specified before the student begns
-working That ‘s, student, performance is measured against a criterion _
- father than i comparison -with the performance of* other istudents
(norm-referengced evaluation). | & 3
. Contract's' designed for an.entire course are typically used on the

1 N
] N
I o
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college Ievel'm‘q'uartcr or semester courses. However. contracts that are to
L be completed in shorter time periods and cover less material (for example.
a umt) may also be used. Secondary level courses especially lend
themselves to division into units. with grades comractcdvbij a unit-by-unit
basis. Lsing contracts for units of work offers flexibility ifor teachers as
~well as, tor students With, a4 umt contracts ms\gructorsﬂ can try out
contracting for shorter tyme periods@and gdjust’ the number and/or
difficulty of assignments for cach umt. Some teachers may find 1t
advisagle to ntroduce the contract after using an introductory umt with
nosnrreterenced grading, and toratilize the contract urd-by-umt rathdr
than tor an éllfl;e course. Withholding !lic go—'nt[&gt until the second unit
gves the teacher ime to analyze the.spggtic needs andgabilities of the
students. This vbservation penod helps to insure wnting objectiyes and
criteria that are challenging, yet reasonable. tor the intended class and
_gives.the opportunity to modify an’existing contract to meet students’
needs. Withholding the contract untl the second unit also allows the
teacher to present #t at an ppportune time and to first mitigate any myths
or fears about the contract system.” ' S

Postponing uses of a contract 15 also advantageous for students.
: Instead of making 4 deusion about a semester grade at the beginning of
~the term. students can wait until they are famuliar with class materials and
. expectations’ and thus are better equiphed to set more realistic goals for

4 themselves. ! )
- Students appreciate the contract by umt and often express rationales
for their decisions. For example. one @it said

>

[1 .
I'ms playmng in the basketball finals and the coach has
scheduled many practices in the nexttwo weeks. 1 don't have
e the time to spend tor the *A."”" so I'll gontract fowa=B™ now 1
will try for the “A' next umt whén this 1s all over.

K

No teacher tikes to feel that his or her class takes a secondary. position to a
sport.- extracurncular Jdub, Job, or another class. however,” this#student
evaluated her time, determined prionties, and set what she considered to

be a realistic goal. If she had been forced to declare a grade for the term..

. the basketball interterence might have caused her additfonal frusgration or
made her unable to fatfull all requireménts. L -

. Whether the contract1s fog 4 course or a unit, 1t must contain cgrtail
components.to be etfective. According to James Stewart and Jack Shank,
the specific . components of the contract should include “the learning
objective, the conditions ur methods to be employed in completing 1t,
specitiy sesponsibilities ol “the student, wentification of the procedural
steps or tasks included in the learning activity . provisions for applying and
demonstrating skills or content learned. and the methods that will be

.« . employed to evalyate the mutually developed contract.”2 In addition, the

~ o tme hmit in which the contract must be.met should®e indicated. All,

¢ . o i -
E lC‘tl\Cfe components are specified by the teacher anll then negotiated with
: : ’ ' " : . :

.
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tl;e student. Contracts may be unttorm. with grade lcxeis dctmed ror)z

A whole class. or they may be agreed upon indinidually . even to' the extent
that each student writes hits or her own contract.

In the following contract on wiformative speaking given to high

~ school students. ~qote the inclusion of these® specitic compynents an
overview of cantract grading.,objectives, purpose of the assignment.
 specific requirements of each eﬂ;dc to be achieved. and 4 summuary of the
! Jrequirements. . .
The Informative Speech Contraet . oo
. We will be using contract gradng tor th{ unit on informative .
spedkmg A grade contract 1s an agreement between student and teachér
that “specifies the work the student will do and the grade he or she can -
~ expect tf the work 1s satisfactory Contract grading 1s different becadse
.you state the grade you will work for before you prepare and speak. The *
U requirements difter for each grade 5 ’
Contract grading has many advantages for yuu e )
. 1. Youknow what is expected for each grade. "{'
"2 Youcn work for the grade you feel capable of Juhnevmgé
3. You are evaluated objectively that s, wl,lcthcr or nottyou <
sm.u.sstul[y completed all tln. steps. Your work .s not
compared with others, ,
i <. If you do not tulﬁll all requirements. you have- the option of
. redomg any work unul 1t 1s satistactory. Remember that all
1 ’ speeches must be prepared vn the due.date to rez.cwe any
‘o credit, . . ¢
After reviewing the requirements t\)r cad] grade. plcase ‘hand ma’
sheet of paper ‘with your name and the gmdc you would Iike to contract
for. Contract due. .
. Objetuves o .
I To mmprove skills in hbrary research
_ 2. To improve skills in organizing 1deas
3. To gam msightnto audience analysis and adaptation as a part
of public speaking -
4. To improve skills in communicating with a large group *
N 5 ¢ To mmprove skills as hstener/evaluator )
At sTie end of this unit you should be able to .-
WA 1. research. organize and deliver an informative speech adapted
P ' to your speciftc audience. .
s 2. ettectively evaluate another speaker’s presentation .
. Purpose - . ) >’

e
< In this speech you should present the listener with new information
]: TCI a\n;,\b/undcrst.mdmg about old tornlation Prepare an informative
R e 8

'
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4 CONTRACT GRADING ‘¢

speech to bé delivered on: (date) " .
1. Analyze your audanf ~ ' . .
. 2. Select a topic that interests you and will Jnterest your
audience. (Reread ‘information on choosing and gllmtmg a
subject.) You may select a topic you afready know Something
about—if you gather new and varied information:or, you may
try a topic you are interested in but know little about. (Here is
“wvhance for research skills to pay off!) ~ _ .
3. Wnte a thesis statement. - A .
4. Research your idea. (The contract should help clarify require-
ments,) o i
5.7 Build your speech. : .
e Conduct an audience poll (“A" contracts only)
e Qutline your ideas (put them in a specxﬁc pattern of

. . orgamization), .
. e  Use a vanety of support and adapt to your audience.
6. Wnte an itroduction and conclusion.
A | 7.  Time hmit: Minimum 10 minutes.

N

Contract for Informative Speech ; .

- To recewve a **C™ on this speech you must; \ .

—~— 1. Analyze your audience. ' A "
* 2. Select an'appropﬁiatq informative topic and narrow it.
3. Write a correct thesis statement.
4. Research*your jdea. using at least three different library -
. resources. -
* 5. Cleagly outhine ideas into a pattern of organization.
- 6. Use avanety of' s pport (at least 4 types) including an adapted .
statistic. ! :

. 7. Write note cards, limiting them to one main idea per card.
(Remember you are not allowed to write out the Speech word

* . forword.) .
. 87 Writean imtroduction and concl&&ion.
. 9. Write a blbhography (prepared by the criteria in your book).
10. Meet any deadlines for materials. . .
: 1. Be prepared for due date. * ‘
12, Meet minimum time hmit.  * IO -
13.  Use hbrary time efficiently! * - .
N L
. Torecewve a "B on this speech you fust: . °
' 1. Complete all requirements for a “C.” )
.2, Hand in a written audience analysis. - .
©T 3. Use at least five different hbrary resources mcludmg referencc )
Lo materals. Y '
. . R . .

ERIC | I .
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4. Use a wsual aid dagram for your statisAc: construgted
cofrectly according to visua] aid cnitena n the book. .
5. Adapt some ‘of ‘your support to the audicnce's expenential
world at least fouT times in your speech.
6. " Your introduction _and conciusion should rélate- to your
specific audience. ' - :

Toreeeive an “A™ on thisspeech you pust:* .,
- ’ - 3
1. Complete the requirements for a “B." _ .
2, Write an audience poll for, the class and intorporate the -
nfformation from the results s,.yoyr _speech. Also hand 1n a
" summary ‘6f your mformation. * t-

* 3. Research work should reflect” advanced skills usmg'varied'

3 . 4 types. lnclude 2 more library sources (C=8 + B=2 + A=2 37
~4\ sources). . T ~ M
+* 4. Use wisual aids éffectively at leagt three tymes. (Stép 4 in "B

level plus two more..) " .
S. Consxste'ntly adapt yous information and ewidence to i
audience’s experiential worlé. Work for impagt. This should be
done at least eight times in the speech. .
6. The introduction should relate_to your audience’s experiences
and geygfiher attention. . .
9. The conclusion should relate to your audience and leave the
+ audience with an infportant point to remember. ’
lmportant? A B .
1.~ Someone not fulfilling the criterra ‘for a gradg of “C™ will
receive a *D." ) o A
\‘ 2. " Anyone not fulfilling step # 11 wall get an “E.”
3.

. .
Any unexcused absences during performances will drop your®
grade one letter. . -

AN

A ~
* Although the summary checklist that follsiys is not an established
component of a contract. 1t ¢can provide visual clarification of the require-
ments The original intent was to outhne the requirements in a simple chart
for any student who might be mtimidated by the unfamiliar contract
format Students may use 1t'a$ a supplement to the contract and as a final
checklist, marking the stgps as they complete them. .
Tt s important for contract requirefnents to be as specific” as
possible, with the, criteria for evalyation 1dentified. If the teacher has ot
given standards or wntien the requirements clearly, a student may
interpret requirements-such as “use two visual.aids™ literally and bring in
two small posters ovgrloaded with fine print. Although the visual aids, are
ineffective. the student /igs tulfilled the requirements. 1f th‘fgk eacher,has
presented the students with standards {or making visual aids &3 make an

s,
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CONTRACT GRAPING ,
. o .
. -Summary of "A “B," an&yﬁ“(.'“ Speech Requrements

s N
fo

v

Requirements

i Anfﬂylujaudwnw

Hand in written audience gnalysis

- L4 €
Prépare and give an aydience poll and include
information ip speech :

-

3. Sclectan appropriate topic and narrow )
: [}
52 Write g.eorrect thesis statement -

6. Research your wdea
" e uung at feast 3 vourcds
N , .
o uang st least 3 sources finclude referendes)

-

&

:

a
o susing at least 7 sources (nclude references)

77T Cleafty outligeTidead S

v

8. Useavariety of.e;!ppm} ' . .
- e Catdeast 4 ¥ pds, including 1 adapted statistig
¥ .

. Use visudl aids
e use a visual d for d spuistic
) *
® use §v1supl ads, 1 tor statisuie
I M El -
Adapt your support to your auditnee
e atleast § time

o
'
5

e ‘atlcast 4 times

i ro gt least 8 tmes
-

. . . ~
11, « Corraétly write note cafds (tor dehivery)

. ’ A4 —
12, \Vrng an |rilmducnon and concloston
(qualyy difference between grades)

-

+

13.  Wnite a biblhography -
-~ E‘ h
14, Prepare for the due date -,

5.  Meet nummum tine requjrement
.

*
16 Use hbraty tune efficiently

[
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effective visudl*aid. mclude the following . “yand written the requnes
« B . - L

ments to reflect the standards (“use (_wo_%lsual dudy retlecting the standirgs

* described n the class handoat™). no diserepancies shoutd engue *

' . - '

Contract Fvaluation -, ‘ -

A v

The “teacher should state % requirement m the contratt tor cuach
student behavior o bc”cvégua(éd\ mcluding such examples is “usig lif)rary
thmes efficiently ** Student$ will aceept all the requirements if the teacher
remams consistent  Therefore. the teacher skould carefally decide what
expectations o inclide and suck with thém! If 1t becomes ; parent that
other requirgents  should fiave been igeluded. the tefl) should note-
them as a modification for*tht next contract The teacher should avoig
“adding steps orally, or holding studcms«acu)un(a.blc for somethmg that 1s
felt 1o Be “comimon sense.” Remember to-respect.contracts as busmess
agreements between teacher andstudént ~ . . ‘

Developing a contragy evalition form 1s also recommended.-(See
sample evaluation form.) This feedback sheet uicludes the estabhshex.
criterta, assuring fhat the teacher will remain consistent - his orr her

T assessmenit of each student Thg‘&'achcr tsrable t8 check off cerfgt
content requirements while the student 1s speaking. Eath ume a different
" support, is presented. for mstance, the” teacher can crele the type used
- . After the oral presentation. the teacher can assess the nclusiveness of the .
writien work agcompanying the speceh and olfer the student an objective
appraisal the next day. 1f the student tails to meet specitic requirements®
the procedures to be followed it completuig the assigninent are indicated. ”
It s 'sugg_cs(cd that (he-sm'dc_m be given a deadlne for make-up work, If
-the deficient areas are not made up. the student may be assigned the grade
earned on the basis of the reqiirtments fulfilled or may be glvm\q “no

pass.” depending on the naturg of the contract. . o '

- - - - - .
- Dafferefzt types of contracts maybe developed to suit the nature of -
the cogrse Content. the- methads of mstrucyon, and (l& students®

charuc.lcnsnci Three types of contracts are lustrated ¢ Pracuce
section of this b\(‘)ok'. The first lypc.‘}'lc “Scout Han@Fook System™
. . . . -
suggested by Jo, Sp Midentifies speaitic tasks that must be completed ™,
and provides a list ongl tasks froni whish tlie studeny mustgelecta . ¢
y 4 or 3 o
prédetermined num ased on the grade contygeted for.- ng%cxamplc. a

. . 0 . 4
ccontract may read: foy 4 “C." do “the starred detivinies an _any three

addstional, ones. for a “BoMany sia :uldnmnukuc(|v1gxc:s~.

" ning addiuonal ones The second type of contract. bused of ,
c,lz'nbora(cd. by Thomas, King' and Brian Holleran, requires, the” staident to
accumulate a pretletermmed numbcrﬁn;pmh(s to receive, a speciic ed
For exagple. a student must accunnflate 100 pomts tor a *C.”” 200Woints

“for a “B. 300 pomnts for an <A In tus system. the student 1s allowed to
seléet the grade level for whiclv he oF she wishes to strve and towchoose

-
.

‘r
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Name: . .
[ . . p
Contract Evaluation .

— Note cards (mam\ idea only) "
——. Bibliography (in proper torm) ‘.
— Audience analysts (for contracts A and B”) e .
—— Audience poll and results (for cmllruc.p"A" only) ° .
e Sources ° - - o

1 C=3 —- E .

’

B =5 with reference matenals
A = 7 and refleets advanged resedrch skills + .

z— Clearly orgamized matenal ¢ .
r
_ Support: 4 types. with 1 interpreted statistic, . '
— Choose from fact. explanation. story . comparison/cofitrast, example, -
quofation, or visual ad statistic .

Visual mds (prepared by criteria in orga.mzmg ideas)
B= 1 ytsual aid for statisuic

s A =3viugtads. 1 for statistic .
C&— Audience ud.nﬁlam-m (10 their experiential world)
Jv C=atlesst 1 uni " O
. «B =at least 4 times . . K .
A = at least 8 imes ) .
. . { :
—_ Introduction (appropnate for grade contract) LN y
— Conclusion (appropriate tor grade contract) - M
e Library ume used efficiently -
Met mimmum time requirerfient of 10 minutes’ ’
. [ .a
Comments: Y . :
e e o0 ‘ ) . ~" ..,
a ‘e . ° . . "‘"- feo 7
. N
. P - e N ’ ~ N
. . B - pu— & . -
.o )
Contract completed .
Yes

.
> A

No. did not suctesstully complete the la\\wmg )

: ) ‘
. 7 :

Grade received.
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fiom a variety of activities (each \\{urth d specitged number ot potits) that
are to be completed to mc;[‘r\hc grade.-requirement ¢

. A common mmanm spohen agatnst contract grading svstems 1y
_that hugher grades age’based on the quantity ot work. not the quality The

“third type of CORLrdL. proposed by David Stein. as designed so that ~C™

level students achyeve tasks on the lower cognitive levelstof hnowledge.
comprehension. and application, S<B level students ducomplish  tasks
requiring "C™ level cognstons plus analysts, and #"A™ level students achieve
- all cognitive levels including those reached by “C™ and “B™ level students

plusge nthesis and evaluation 3 In this manner. the quality of the contracts
for each gradelevel 1 controlled. lugher levels of learming. s defined in =
* Bloom’s taxonomy of cognitive learning.® are demanded for higher grades
. Because the components of contracts must be Clearly defined.
. behavioral objectives and criterion-referenced measures are desirable. Use P

A of contracts makes 1t easier for the teacher to determine. m a less

subjective manner. whether or ndt the student has successtully completed
the behavioral objectives. Emphasts is given to acluevement of competendy
rather than grades. since any unsatistactory assignments are to be*redone

y ungl they are acceptable. In the contract-grading method. students who
fulfill the contract are rewarded with the grades they negotiated for
imtially. If the work 1s unsatistactory or does not tulfill the contract. it is
returned. and the student 1s dllomd to 1mprove upon it.

« By plaung the studént and'the teacher i a business darrangement n
which, both ‘parties negotiate for the contract they feel to be best. the
contract system encourages a cooperative relationship between student

- and teacher” Since both partipants have an agreement they must
maintam. control of the relationship 1s more cquall) shared In a contract
grading system. as Stewart and Shank indicated. “Student and teacher are P
working to beat the evaluative device It 1 NOT the student striving to P

-pass the teachers test.”7 Therefore. the very natyre of the contract

darrangement allows for supportive communication becauge it implements
chmates of greater equality . provisionalism. description. objectivity .
personal tnvolvement. afid problent orientation ’

-

r

Th tages and 6isadvantages of Contract Grading

Advantages : L \

Students at both the scu)ndarwrfdﬁy}‘lq,c levels most offen’dite .
s."knowledge of what was to be dung dor the entire term™ and “knowledge |
‘of the exact cniteria for gradig™ as dghmtc advantages gt contract
grading. Parents of secondary schoul students have alsd% expressed
enthustasm for contracts because they understand what work 1sexpected

of their sons and daughters. Tlus knowledge allows students to work
=

Q ‘ . 1 4
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systematically toward goals that ‘wan be set reabistically by them and
thergtore often provides students the upportumty to produce at a higher
fevel than 1if no goal had been set. .

Students value what they want to learn This 1s espegially true af
students write their own contracts or chouse options meamingtul to them
The writing of a contract turther provides an opportunity for students and -

. teachers ta have conterences to. discuss these options. Conferences and
contract negotiations allow $or both students and teachers to become
acuvely nvolved n the learming process and y mutuatly agree upon
experiences that wil benefit the students. Students share responsibility
with the teacher for evaluation and learnmg. which in turn gives students
more wontrol over the wourse’s outeome and thewr myvolvement inat This
opportunity to fiegotiate allows students to deuide the grade they want to
achieve : B

Contract grading requires tudbad\ from the lca»her giving students
an_opportumty to redo work and to improve “perfdrmances. In this

‘pmuss learming 15 retnforeed. When the feedbadk wnhrms what students

have done, they may be mouvated to work toward the next levél of

competency.

. ~Contract grading as implemented by cnteron- rcfnrcn‘:'g meas,u;‘&
ment provides for mdmduah/cd mstruction. The contract allows_for
" flexibihity because all students do nout'have (o be exposed to the same
content at the same tume in the same manner. This proc‘&*of learning
helps generate a more healthy self-concept on the pm‘} 5 thé student.
Each student is remforeed by what he or she has avcomphished and does
not becogae, discouraged by being compared with others through norm-
n,tcnnu.g measurement. Through this process, which allows students.to
assess their Ldpdblll(lﬁb more reahistically and to accomplish assigniments

, within their bmitations, grade competition among students 1s reduced.

As predictability of the ,grading procedure increases. student$’

* anxieties vaused by teacher evaluation of their work decreases. Spcufymg

_the cntega by which the work will be evaluated provides students, in
radvance, \uth the nformation necessary to determine if they have
sieeesstully Yulfilled the grade standard for which they contracted. The
students’ work either has or has not met the standard. If 1t has not.
speafic explanation of what each student can do to improve should be
stated. Thus. #student apxiety 1s reduced by advance knowledge of
“evaluating uriterta and knowledge that a second opportunfty to meet the
grade standard exists. )

Carl Rogers bhas stated that evaluation can be a communication
bdmcr Contract grading reduges this communication barrier, which 1s
1mposul by roles within the system requining evaluation of one by the
uthu Communication hL‘[WCCIl students and  teachersgecomes open,
honcst and, sippurtive rather an defense-arousing  Contract grading

. . progs
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provides for a circular model of communication m which both parties
negotiate for a contract that best tulfills the student’s needs A sense of
cooperation between students and teachers enhances their rddtlonshlp ;
thereby providing an effective model of communication.

~

Dtsad vantages .

A problem lrequently\ dlswssed 1s the lnu’&.aSt.,J agount of the - -+~
N teacher’s time that contract' vrddmo takes as compared with traditional )
forms of grading. Initialy . behavioral objectives must be written for the
contract These objectives may have to be reevaluated and adlisted to be
more or less difficult after using the contract for the first time. In
addition, depending on the contract, conferences may be needed between
students and the teacher to assess students” capabilities to negotiate grade
+ levels to be achieved. and to reassess studmts fulfillment of “gontracts
throughout the term. ~
A second major problem with contract grading 1s that some students
are not able to fulfill the requirements within the ume period. students ‘
often allow work to pile up untl the end of the semester. To elimmnate this .
problent. deadlines should be set at the beginning of the semester and  ~ )
= rewards should be given for meeting them. It the students are not fulfilling _
their contracts because of scholastic reasons or wnﬂutmv time schedules,
renegotiation of *contract for a lower a;adc should bé considered.
Incomplete vcontracts should occur only because of unfinished work,
rather than unsatistactory work. It .the. teacher sees that the majpornty of
- students are unable to Lompletc the contract within the allotted tinwe, a
more realistic contract should be constructed. A
Another complaint, reported by students on both the secondary
school and college levels. nvolves responsibility for the grade. These
students’complained that in this system they could not biame the teacher
for their grade, but mstead had to take rcspuxlSIbllll) themselves for the
grade they recerved.
Since grades a‘e not averaged, studmts cannot compensate for therr
weak areas by doing better in another area. An example cited by a teacher
was that ‘some of her students tound chapters i the textbook confusing.
and difficult to understand Several students could not pass one chapter
quiz and. being under contract, could not use thetr perfect scoreson other
chapters tofcompensate for the difficult thapter. Since contraet grading s *
based on the concept of totaling. not averaging. students are rcqunrcd%m
demonstrate minimum competencies on each dcugndted dssignment witnin’
their contracts. In the _previous example, under the contract system, the
student would have to achieve the nunimum deeeptable score on each dm/
to receive the desired grade. g
As students obtain feedback on thewr performances durng the
f semester and, make more reahistic dppri ?lg) of therr competencies, the,
Emc | N -

r - -
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questwn anses »Should students be allowed totenegotiate for,grudes
higher of lower than those for which they onomfﬁfo\nuaucd"

On. the- one hand, educators who beheve tontract grading simulates
the busiibss ‘werld argue that students should ~not be allowed to
rén gotiate therr contracted grade, because m the business world penalties
must’ be pad for. ‘upfultilled contraCts: Educators_with this view of
contract grd&qngmeheve that student shuuld receive a tallmg grade 1f
contracts-are unfulfilfed. ) %

On the.other hangd, some educators bnheve that studcnts should be
attfowed to renegotmtc their.contracts to receive a grade reflective of the
work they can’ du,O[]lpllSh given their personal abilities and time
hmitations. This view helps students to become more realistic tn assessing
therr capabilities and dms not subject.them to, unwarranted failure. To
overcome the problergs ol an assignment not handed in by the deadlme or

. om 4

. a reworked assigirment that stjll does not meet the specified critena, a

* conference 1S often” .needed, The teacher and student could then
deternmne why the u.ontrau.t"ls noL being fulfilled, 1f the contract should be
rcnegotmtcd and what could B dorie to ensure successful completion of
" the, next contract. \l::llht,f of these approaghes, to deiling with unsatisfied
corittacts has negative ramificagans for the teacher and student, thus
making 1t crucal for the teachdt Rhspecify cleagly in the contract whethei

or not renegotiation will be pcrlmSSIblc Some teachers allow their classes

to determine which of these, prmcdures will be followed.

" Determuning how much work 1s adequate for a grade and what is
cntyal to learn may also become a problem in contract gradimg> Both the
adequacy of the work required and what 1s cntical to learn depend upon
_he stated behavioral objufwcs as determined by the teacher. Extremely
important to the issue 1s that the students not be lmnted tutearning just
what 15 in-the contract. If students consstently duﬁlCVC the high levels of
the contract or 1t the assignments within the co
» labeled unchallenging, the teacher should rework the contract to.more
quurately match the students” capabilities. If a teacher preassesses select

- studerits as supertor_or as having special needs, totally individualized
contracts between the smdcnt and teacher can be written. Obviously, time
precludes the wrnting of mdmdualmd contracts tor a large number of
students. . ) -

4 ‘ *

. - -
~

. . . ;
Recommendations to Teachers -, . .

" The adoption of contract grading systems has three implications for

secondary schoo! and college teachers. If a department’s service courses

were to move toward contingency, contracting, a teacher might expe®t the

following changes. (1) there would be fewer student complaints about

Aruitoxt provided by Eic:
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ambwuous or capriciou$ gradipg practices. (2) faculty within the d‘.gar

. ment would.be better dbk‘ tu descrihe the content and uuMms ot theiy’

mstruction. thus facihitating curricular review. reduction of overlap Qj‘n’om
courses. and fulfillment ot gaps m the curneulum. and (3 3)the spuuﬂhnun
of performance.cnteria would make 1t casier for teachers to, onmiunicate

course content to lagher admumstration, outside  agencies,” . potentigh

students. and the public In the age of decountability 1t is 1mumdoush
destrable for teachers to be able to say “Let me give you an cump}c of
exactly what students accomplish m one of our courses.” A t;nr(hcr

fimpheation 15 that faculty who are mdl\mﬂ the transition to Lphlm\.l -
-grading deserve administrative support. at best through a reduced- dogfse .

load for curmeplar development, at least theough cerical support. «rele:’md
time for departmental duties. and encouragement g' T

By far the most significant adnunistrative imphcation ot a Lh.mﬂc.t\r-',

contract grading 1s the effect on grade distribution. The mastery Jppxoa;h

o learming on which contract grading is based assumes that every students.

«an master the content of a course given ¢ reasonable h.ng%h%t fimg and
good mstructional procedures ® Summanzing the' results of forty mdjor

studies carried out under\uctual mnstructional LOJ}dl'[ll)nS. Block indicates | .

that “mn gggeral. three- t«)uggigs of the students learming under mastety
conditions achieved the sam¢ high standards of the top ane-fourth learain
under. conventional group-based istructional conditions  In studies where
a strategy has been refined and rephcated. 90 percent of the mastery
learniing students achieved as wcll as the top 20 percent of the non-mastery
students.”™® -

Most teachers who experiment with contract grading find that,
although they , maintain or even raise their sl‘mdgrds their grade
distnibutions are positively shewed.!" The ngrmal curve- or its informal
vartations more frequently used | are logicallglincompatible wuh contract
grading The teacher makes an ctlmally bindigl contrgct with each student
to award the grade that 1s worked toward consequently garned. The

" performance of classmates s irrelevant to the grade that d student received.

(In a lodg range sense. of course. teachers’ cxpcncmcs with comparable
classes help to determine thcnr standards of what fevel®of achievement 1s
average. good. or excellent fOr students in generdr Once thoge standards
are formalized into a contract. though, there 1s ‘no effort to compare
students’ performance within a given class.) An cm;llcnt discussion of
criterion-referenced versus norm-referenced evaluation 1s provided by

Smythe, Kibler and Hutchings.!! Secondary’ school and college teachers

need to be aware of the different assumptiGns of these two approaches.
Some faculty members will compare a student’s performancegto that of his
or her classmates. Some wnll compare thiat student’s performance to a
prc»estabhshed criterion. It s the age-old yuestion Does ~C™ mean average

o do¢s *C™ mean d(.(.t.pldblc’ .
\‘\ . 1 8 o, .
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Advocates  of u)nll'dt.l grading and the mastery approach to
nstfuction find thal the critenon-referenced system (the " C™ means
aceeptable™ position) 1s the most persuasive The system of evaluation 1s
mherently linked to a philosuphy of instruction that. due to the clanty of
perfosmance unteria, 1s highly motivaung 1. asthe research cited suggests.
most students do very well under this system. then they ought to be
rewarded. No teacher should apologize for a positively skewed grade
distribution 1f those \'mdcs reflect eXeellent student performance. On the
contrary. accountability movements in clementary and secorrdary educa-
t16n seek to tie effectiveness to measurable student progress .

In recent years there has been tremendous comcern about grade
mflation 127 The very term suggests that the value of 4 grade lies n its
searaty  Extending the economic metgphor 1o its logical extreme, some |
have proposed that a stiddent’s pranscript carry beside each grade’the mean
of all grades awarded n tha‘réo‘urse a type of rate of exchange table. We
find chifling the uncritical analysis of the popular media and far top many
educdtors that the grade mtlatian phenomenon n'ewssanl\ reflects a-
lowertng of education standards or an attempt by professors to buy
student approval. The -grade mflation issue 1s compley gad deserves full
rescarch and analysis. Until the phenomenon 1s understood. however,

*administrators'must defend theif faculty members from unfair gttack. The
tion critena  «

very teachers who take the greatest ware to specify therr ev:
and who opt tor criterion-hased evaluation must not be pumshed for “low’
standards™ while colleagues who casually assign a normal distribution of
subjcm\c arades afe rewarded. It 1s ditficult to prove. but many comments
.from teachers of buth secondary school and college level students provide
substantml anecdotal evidence to confirm the {uspmun that a high grade
distribution has become o negative factor n rctyﬁtlon tenure. and.
promotion  deliberations  Most  dbngerously. this factory s probably
considered above the departmental level and never explicity discussed at
the time where 4 candidate can respond Despite the evidence that Lcauhcr
effectiveness ratngs are not linked- to the gragdes a teacher gives. B3 the
myth persists that_high ratings can be discounted 1f 1t appears that a
teacher has * buught pupularity by grading “easil It 1s important that
speech communication teachers (1) btLome umvcrsant with the theory of
criterion-referenced " instruction and, with “the ev;demc on how grading
bebavior relates to teaching effectiveness. (2) make every effort to see that
no subtle peer pressures are bmughf 1o bear on falulty members who elect
cntenton-referenced evaluation systems, and (3) ensure that positively
skewed grade distributions resulemg fro sound gnd explicitly defended
pedagogical positiuns are never used as.amst@fxullty In any pcrsonncl
action at any level#™ .

-
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T e o
. Gmde Opnon @nly Contract .

et

The - grade-optnon -only contract is probably the most basic type of

. and thesstRgent selects the grade he or she wishes to work toward. .
* . "Consider .the following samplc grdde -option-only contract and
L, answer the following qucsuons ‘ -
R & ] . N * X
5 : h X
—& ‘ _
- Sample Grade- Opuon -Only Contract tor a Group Discussion Unit
(Thns 1s not a model untt, but only a samplc ' .
) g of the format of a gradc option-only: contr\act ) .
o . A T

' To recetve a “C” on this unit you'must

.

{. participate in a problem-solving group discussion that is
presented before the class on a topic of the grqup’s choice.
- You must-orally participate in the disCussion at least ten times
) and must contribute at least three relevant articles or interview
reports to the research’ information of thg"group-
~ 2. keep a journal 1n which 'you record at least three one-page
entries regarding your role.in the group, the process the group
. went through to solve the problem and reach a decision, the
Icadersfnp of the group. and so on.
3. recewve'a “C” Or hugher on a wmprchensnve examination that
covers the group discussion unit.

To receive a *“B’ on this unit.you 'must:
1. complete the requirements for a “C.” ' /

20.’.I: -

" contract, because the teacher identifies the requirements for each grade .

«F
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1

. e

1] ~y & .
2. observe a group’s communication (for e.x plc another group
. \in elass, your family, or the student T ouitd 1) and dagrany the

© *  commumcation pafterns awhong thegparticipants. Identfy at -
4

least three roles that people played and analyze the ‘effect of
each on the group's interaction. Evaluate the group's effective-
ness in reaching their goal. Discuss a mmlmum of three ways mn
which the communiation of- the group could -have been

improved. 't
~<3." rpcewve a**B” or higher on a t.omprehenswc exammatmn,that
cavers the group discussion unit. / "
To rec‘iv’e an “A” on this unit you must: . ’ ’
1. complete the requirements for a “B.” -
2. actwely“take on the posmon of Lcsgder 1 either the group you
T are working with in class. of an outside group to whlch you

belong. -In a minimum of three pages wnte an account ‘of (1)
how you fulfill that role, (2) your feelmgs about being" a

leader; (3) how you obfaned that position, (4) what you can. -

do to amprove upon your enactment of that role, and (5)'the
type of feedback you receive from the group members about
how you fulf"lled that rolc .

. . ~
—

W b"" destions for your consnderatlon . .

ERC

PAruntext provided by enic [l

<, o~ - 0
. ’

1. “Fo create such a graae-optnon-only contract, wlmt would you
‘have tao know abqut your students? What preaﬁscssme,nt of
their entry skills would you need to know” How would your

A students cope with the long, range goal scttmg required by. this
contract? .
What could you do to rc-adjust the.contract if yoy discovered.
. that.it required*more than students were able to ac¢omplish in
order to reach the desired grade levels in the tyme allotted?
3. How_comfortable would you be with irhpleme,nting“a grade-

o

optlon-only contract for a unit? A course? A week “or class

petiod worth of activities? -~ ’

4. _ What particular subjects or units that you teach bc;t lend”

themselves to a grade-option-only contract?

5. In analyzing the sample grade-option:only contract, can you
identify the different levels of learming (kndwledge, apphca-n
tion, analysis, synthesis, and evaluation) that are required &7

. receive each of the grades? Is it apparent that a student who
receives an “A” must demonstrate sKills on all levels .of
learming? =~ -

¢

o
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Scuul Handbook .Svslc’m{nnlrycl ; - . ’

Tre Scout Udndbouk contract provides tlenbility for students, yet

rcqunr&{gm dmbnmgms to be completed by all Itis possible to modity
such a cofitract by requinng stul\'nts workig for higher grades to
" complete a certam number of activaties on higher levels of cognitive skills S
. (that s, evaluation, synthesis.-and dndlysn) : A
! Consider the following bdmplt. Scout llandbuol\ contract and answer .
, the rclated qQuestions, . : . K Lo e
. ' - S S
: ) Tl Sample Scout Handbdok Contract g. . °
. " . fov a Unit on P rhiymentary Procedure N ) ﬁ
R ¢~ (This1s not'a mu?cl umit’, but only a4 s:nﬁplc -
. ‘ . of the format of a Scoul Hapdbodk contract 9 . ) ;
* PFora grade of D™ on thls umt, you must do the theee Starred activities, o
"For a grade ot “C™ on this umt, you must' do the three staried activities )
' and any two others. ‘ . e -,
© 2 JFor a grade of “B” on this' unit, you must dodhe thice starred activities
Jnd any four others, s oY .- -
For a grade o A" on thls unit. you myst do thc three starred aetiveties
and any six Others. " . .
‘ *1. « Pass the qm/ on Robgrts Rules of Ordex (th> chances). A ’
*2 Partucipate actively 1 all meetings of thc class orgdnudtxon
-~ K observing the basic tules of pdrlunwntary proudure dnd
s - decorum . ' ]
*3. SBerve “on a spcddl or aatamdg‘ng wmmltwc 'of ()I..ll' class ©
organization and participate m preparing a committee report -
to be presented to the entire membeyship.” .
' 4 Serve a5 charperson for one meeting of our class nrgamzatnon .,
‘ 5 Serve pssecretary for one meeting of our cldss ofganization. P
6 Serve as parlmmmarmn torwne mutmg of our class organiza- /’
tion, A
R v7. Serve as chairperson for a standing or spcual uomnuttec of thg
« alass vrganization .
& Write a resolution i proper form. presente it {0 the dass
al orgdm/atmn and give the opening speech m favor of lls
T adoptmn ' - H .
) . 9. Attend a sfudent council meeting and write a short report on -
= how pdrlumcntdry procedure was used. .
10.  Attend” a’ atygoumy] meeting and critique the use of - )
. ¢ ’ ' ! ‘e < .

) \‘1‘ \ L :: 4 ,:/:~".:;
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partiamentary procedure that jyou observe. T
Interview a person who frequently serves as a chairperson for
meetings and find out how she or he rehies on parhamentary
procedure. Wnte a short summdry or give a bncl oral report of
yaur findings. :
Obtain a copy of the by laws of an organization. Wnte a brief
analysts of the pugpose served by these specific rules.
Wnte a short sto*y. parable, or fable that iltustrates how a
group of vpeople (organization, family, imaginary society)
encounter difficulties by disregarding one of the underlying
principles of parfiamentary process (for example, the nghts of
nynorities to be heard, or only discussing one issue at a time).
Get together with one to four other students and, after having
yourbasicidea approved by the instructor, create a skit, mural,
stide show. cartoon strip, board game. crogsword puzzle, ‘and
so on thaf dmmauzcs or reinforces the prmuplcs from this
« unit Share it with the entire class.
3 ) .

’

Questions for your consideration- . °
I. Cnticd of content giading state that higher grades are based

only on the athievement of a greater quantity of work. What
response to this criticism would ydu give? How could you alter
a Scout Handbook.contract 'to dward ,mghcr grades on more
than just quantity of work?
What preparation do you feel students W()uld need to be able
to successfully complete a Scout Handbook contract? Do you

. feel all sjudents are able t6 work independently enough to
make wise choices? =
How could you ‘help students to choose the additional
actities most beneTicial to thiem? .-
For which fopics do you feel a Scout Handbook system can

_ best be implemented? v -
Refer to a more complicated ckample ofa Scout Handbook
contract n the article entitled “Contract Grading in the
Interpersdnal Communtcation Course.’ by Cassandra L.Book
in The Speech Teavher (Vol. 24, Mareh 1975), pp. 133-138.

/
.,

\_ I’omt ?ystem Contract

. v -
-

The point system is often used 1n Spee&.h communication courses in Ve
which students must receive’a minimum number of poipts m a variety of .
topic areas by completing assignments of their choice. Variable points can’
be awarded for assignments completed (as in the following sample

. \ 4 “ -~

.
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;
contract) or a set number of plints can be awarded for a completed
assignment. Potential pomts for eafh assignment (or each factor within an
assjgnment) should reflect the tea er’s judgment ot the relative values
terms of value as a learning expericyee. complexity and difticulty of task.
and mvestment of time and ettoprfequired The weighyng of assignment
optyons differentiates the point fystem contract fiém the Scout Handbook
and the grade-option-only contraggs
Consider the followirig sample pomnt systém contract and the related
questions. .

&

-

v

) .

Sample, Contract Using PomtSystem for Pubhic Speaking

(This'ts not a model unit but only a sample
férmat.for a varable peint system contract.)

Lach speaking assignment 1s worth a minimum to ujxgxunum number
of pomnts Upon fulfilingathe specitic requirements of each assignment, the
minimum number of points will be awarded. fn addition. the speaker may
receive one pomt for each of the following. mtroduction, conglusion,
organization, supporting material, vocal qualities. eye contact. gestures,
enthusiasm, audience adaptation. and overall etfect (The, instructor may
predetermie’ that some oY these tactors be given additional weght.) The
mstructor will determine effectiveness for each of these factors, and thus
award the appropriate nunkbcr of puints. -

’

>

.« v h -
To recetve a™C" on this unit. you must accumulate at least 5Q points.
To recetve a “B™ on this umt. you must accumulate at least 75 points -
To recetve an A on this unit. you must accumulate at teast 100 points,
_/_/\_"‘

. [The stryctor may create any number,of assighments corporating a
combination of factors that she ot he thinks are important Various factors
may- nclude. type” of speech (for exampler formative, persuasive,
entertamning, speech of mtroduction, eulogy. “how to” speech). length of
speech. nul'nbcr\ut, references, §fvle of delivery . supporting matertal (for

- example, analogy. statistis, story). types of*'reasonmifg. type of organiza-
ton. outline. use of emotional appeal, attention, arresting devices, and
visual ids; speech on specific topies: and sp on.} />

- Samples: , - - = : .

The student will mtroduce another speaker. The mtroduction must include

the ‘speaker’s name. occupation. notable personal information, and an

interesting bit of* knowledge about the speaker, ifi possible relating the
speakar to his or her topic. Only one. note card may be used, The
mtroduction may be from=l to 3 munutes i length. l; 10 pts.

24
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The student will give an mtroductory speech about herself or himself that

u?cl’udcs information about personal hubbies. goals in life smost mfluentiod
event an hus or er it and so on. No notes may be udd. The speech may
be fpOin 1 to 3 nunutes n length 1 -10 pts i

The student will give a speech to mform on a topic of his or her chack A

minimum of three outstde sources must be uted 1n the spegeh. and the |
speech must show evidence bt adaptation to the audierice. A maximum of .
three note cards may be used 1n delivery. The speech may be from EACKN
mmutes m length An eutling must be given to the instructor on the day -

* the speech 1s dedivered. 5 - 15 pts.

» . .
The student will have the class role-play a particular audiene in any time
period or locatjon’ The student will then deliver a persuasive speech using
Monroe’s motvated sequence. “The speech must have- an effective
. - attention-getting device and use at least three different ty pes of_supporting
matertal  An outhne and audience analysis (at least vne page) must be
handed n before the speech 1s delivered. The sgeech must be from 5 to 7
minutes in length. Any style of delivery may be used. 1525 pts. .

1

The *student will deliver a speech on an abstract conpcept (for example.,

-democracy . love. Impatience) using at least two types of reasoning. The

speech should allgstrate the meaning of that coneept tor the person. The -

+ speech may be ttoni S to 7 nunutes in léngth and may be delivered from

~

manuscript of extemporaneously 15 25 pts

The student will delver a speech to a group consisting of at least ten

accomphish whatever puipyse 1s appropriate for thcbc;asnongj
v - L/ 4
must oe at least five nunutes n length An outhine and audffncé

. people outside the class settng. The speech may be on any tiiglc to

eech
alysis

must be handed n to the mnstructor (and the mstructor shosld be invited
to the speech’). 30 40 pts L : - b

L . 5
. Ui
t, -

. o

0 Additional assignments must be created to provide appropriate
options that réalistically allow students to accumulate the puints necessary
to receive various grade options within the tume trame ot the unit-

. y .

- . Questions for your consideration. C ’
= The pomt system requires foresight as to how muny;pomts

ERIC ™

.

-

stud¢nts can reasopably acquire. How many ass@aments
would a beginnntg speech student havg to complete td receive
an “A” using the above contract” What factors must be
considered*ni determining a reasonable number of points for
each assignment and for grades awarded? "

Tak& a topic area that you teagh and assign point values to the

”» /p ,‘\r.‘ '

<}r T’
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assignments withirn the umit. based on the difficulty of each \ .
Bt . " assignment. How fnany points would_ have to‘:be alquired to\‘
< « Y meet” your numimug) for passing? Do you prefer to give s
cr . ~ yarable points for Yhe assignments? On what \basis do you
' award variable points for the work completed? ‘ .
© et 3, Hor-wha’t topics do you think a point yystem coftract can best
. . s be impl,emented‘? fn a public speaking L}'nit. it ¢an be difficult
Lt * -to allow students the -opportuniyy to redo speeches or to do
-~ ‘  the number of speeches needed to recéwe the deSired grade.
" +- How gan ‘that problemof scheduling be overcome? It is g
proble t other types of courses or onl)é fof Oral perform-
=y . ance courses? . N DU v R
— 4 A decision must be made tegarding the awarding of points if a -
N - Sludent has failed (o’ meet- the minimum standards for-an
. N assignmerit. For example. if the Student attempts®to délver a
v speech on ap abstract concept, but actually speaks on his of
{ _her job at McDonalds, sfuld the teacher award any points? .

. . "The 15-poifit mininum? Or shoulg“the tefcher tell the student

«  what jis nfled 1o redo the specth j er to correctly rheet _ ,

te mbimum standards?
* oo LY

“~ *

} Cow
" ’ 7L ‘ -
% The, following situations may” be presented to-students who have f
: already beén introduced to contract gradig. Since the situations are fres N
' that you and the students may face Tn using contracts, it should’ be .
*worthwhile to discuss them with the students 49 make. them consdions . —_—
both of the problenis the teacher ean facé in maintainifg the contract and

the responsibiities they have in fulfilling gdinmitments. A?ﬁl& sined] | -

Case Studies @

- twa_ major advantages “of contract gradin®are ‘teac Sty to be .
respofisible and*to set realistic_goals, engaging thém¥e suth iscussions \
s ; - . . o 1 4
sth’l‘d impress ort thcm‘tllnatur‘c.of their involvemedt :
1. “Mark sigﬁed 4 confract to complete a “B.” alway
until the very last possibleemgment to hand i his assignments,
His teacher noticed' that “his work is ntinually of poor - *
. quality and suspects 1t is dpe~tohis hurgied preparatior. O his
) 3 ™I last major assignment; Mark hd seve Al excuses why he ould
L Bk
- “

P

have te ha@d in his project two dayslgte., o o

a. What should the teacher do? Should she or he give Mark

. * _anextension? Should she or he-fail Mak because he hig
"o oot fulfllled the.consact? ¢ « .
-t b. Should the teacher accept Mark’s: late project if the -~

. excuses are valid? On what basis are ex ses “fudged

. Jalig? Would you want to have to judge 3 student’s .
( _ . ° €xcuses to Jetermine the extension oficont'ract?,

| El{l‘fc' ' « : ‘-
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. :
RN S * ¢. Should Mérk renegofiate for a lower grade since he has
\ '«* ', turned in poor quality work?

Y g ) .
> pWig d. .then~shquld the teather talk with Mark about his work
' R A and the grade he desires?
y N 4 . o . .
" 2.7 Susdn just can’t accept the fact that in a contract system of
< T grading. the teacher s committed to awarding the grade
-t contracted for if the work is satisfactorily COmplcted\'Susan is
s, “used to getting low grades and then blaming the teacher for

.+ ~ " notlikng her.

’ L. e What, can Susan’s teacher dq to help Susan aecept -
-y responsibility for her own work and resulting grade? .
K .. * b. How can Susan’s teacher build trust between them so”*
o "+ " that Susan will know'she will get the grade she ‘works
0 . ! for? Would doing each assignment on such'a critetion-

referenced system help Susan to sce that she receives
« . grades for fulfilling specified assignments, not on the

< v basis_of. competing with other students on a norm- -
«. . referénced or curve system? \
¢. How cpuld Susan’s peers influénce her in accepting the .
. P cantract grading'system’

. “d. Isit possible or prbbablc'that,somc students will not be
able to work under a contract? How should a teagher,

P RPN determine, a. student’s ability to work under a contraet ’
. ' 4w, System? °. s T
s & . 3., Bradle became frustrated with the contract system because - .
- he had to shows a minfmum competence on eachr assignment”
' oo ?nd—\;buld not .average \grades on several assigaments to receive -
e . . %afinalgrade. _~r 3 - o Y .
- Lo A « What -are’ the advantages of Bradley demonstrating . -
minknum competenge in each area rather than excelling
_ v i sorpé_z?e‘as while failing others to arrive at an average
.. N grade?_A.. N T ‘
R b. What do you see as the purpose of learning? To achieve
ot //3mastEry.\To 'dcn{"lonstrate\c'ompetenc‘e? To\rcceive 3,
A grade?« . S,
. * ¢. How mtany times should Bradley be able to rf;do an,
A e "\as'Si nmen¥or.retake tests? . L

4. Scott"a farsity basketball player, contracted for an *A’ in the *

- unit but is uhabje?d complete the research paper needed for -

. *

o an “A" becaise: of State finals. Should 'he be allowed to
L i, 7 ,- renegotiate fora “B"? ' : ‘

. - - . Amy thought she was uninterested in the area of mas

<2 media and contracted for a »°C.” Upon exploring the topic
P further, she became enthusiastic aboul several aspeots of mass
l: \) | 7 ".’ ) . . . , o :- .
\'.\ o —~ ”"?7 P - A

< ¢ . s
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nedia. Should she be allowed to renegotiate for an *A™?

a.  Under what conditions” should students be allowed to
renegotiate their comtracts? Should Scott and,Amy be
allowed to renegotiate their contracts? Why or why not?

) b. What advantages are to be gained by allowing studerits to
renegotiaté contracts? Howe<can this_ procedure help
N i th,%m to view their abilities. fime commitments, and P
{ priorities more realistically? .

c. “ Should the teacher initiate renegotiation if he or she sees

" that a student has fallen behind.in the wark or feels that
a student is cdpable of doing more work?

« . d. Inwhat way is the renegotiation of contracts parallebto

. the business world or other life experiences?
. 5. Stephen is an adv ced student who easily handles the work ~
assigned. His Eom 'unu.atron teacher is experimenting with

contact grddmg but realizes the contract may be too easy for .

- .Stephen, yet challenging for the otherstudents.” “
a.  Should Stephen merely 'fulfill the contract designed by .~
- the teacher, even «f 1t does not challenge him? Or should
Stephen be encouraged to create his own contract that
would challenge him more? -
“b. Is it the Tesponsibility of Stephen, the teacher, or both

o L3 -to stiggest that Stephen ageate a pew contract?

-

. c. Is it bad for-student® not to work _up to their full
' potential? Why or why not?« A ~

L .. If a contract is too easy or tog difficult, what mput

R could students have in redeveloping the contract for

‘future use? ’ :

6. The teacher presents a contract for one assrgnment to the

- “class. One step geads: “Faiture to meet all requrremen;s drops

the grade oRE 13yel for each requirement not met.” Several

. ‘students get an idea and start passing the word, “Go for' an
. A’~why not start-at the top? If you don’t make it, maybe
you'll geta*B. %

_a. Do you agree with their. phrlosophy" Is this an in-
appropriate attitude?
o, b. Should the teacher discourage this attitude? lfso how?’
© “ If not, why not?

c. If there is a run on a grade (for example,’ everyone
contracts for ah “A’) should the teacher have mdwrdual
conferences with students? . .

~ood. Should a student who could not easily or realistically get
“A” be drscouragcd i‘rom trying?

,I 28 | | \ .
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- )
Activities . : - .

1. Lead a discussion with students regarding factors that affect
their decision-making on commitments they choose to fulfill.
Discuss the following questions in general and then reconsider-
each question for such. tasks as babysitting, playmg on the
football team, worhnffOr a grade, and working for a paid job.

K a. How do you weigh the time it will take you to complete

* the task? How do you handle time conflicts betwgen the .

task and otheg things you want to do?

" - b. How does your knowledge of what ‘the task erftails affect

your decision? Are you willing to try tasks that are novel .

to you, or are you more’willing to do things you already

e kniow how to do? -

W c. How influenced are you to do a task if you know you

: ~ can work on'it with friends? Are you more Jikely to do.,

. something if you can complete the task with others, or 1f

p . you work alone? ‘

d. Are you more willing to tackle a task if it is in-a
competitive or a noncompetmve situation?

If you see that the task applies to your future goals. are

you more likely to do it?

f. . Under what conditions will you leave a task unfinished?

|
| . *

(4]

N\ g. What motivates you to work hard and to do your best?
) h. Are you more motivatéd to work when you receive «
gralse.or recognition for the job than when you do not
receive it? D
2. Give students contract and have thenrcreate a checklist for.the
assignments required for each grade. Use the checklist from .

-the informative speech contract (page 6) as a sample. ;.

» 3. After studegts have experienced working ori contracts, divide
the cla o groups of five to eight students. Given the same -
general area (for example, oral interpretation), have each ¢ °
group create a contract that includes assignnients and cnterja,

" grade levels, and timetables for completion. Have each group
complete ‘the contraél they created after it is approved by the
teacher, or have representatives of each group negotlate a

. compromise contract for the whole class. The products should
n be geperal enough to be useable in the-future. .
' 4. Given a series of assignments 1n a particular\unit have students =
o " designate point values for the assignments and create what
/ . they feel would be a fair contract for each grade level. If you

involve students in the planning of the contract, |they will
. _dnderstand it better and be.more committed both to the idea.
oMworking on a gontract basis and4to “fulfilling the specific

RIC ) 029
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assignments. If it is difficult for them to enyjsion thé
assignments because of a lack of familiarity with the material,
you could have students create a contract from assignments
they have already completed on a previeus unit in order to
help them understand how contragts are desigried.
Give students, three sample papeys, speeches, or taped pro-
grams that have been created to fulfill a particular assignment.
Have students evaluate each assignment «n light of the
established criteria. Discuss the procedure for creating, criteria,
communicating it to students; and assessing whether or not
assignments fulfill the cniteria. This activity should help

. students to understand what is meant by meeting objective

criteria, differentiate between high quality and low quality

work, and be able to create criteria for ‘contracts” that they .
create individually. Ly

After studentd have experienced contraft grading, have them
list the requirements ‘they would.like included or excluded
from the contracts and provide a rationale for the inclusion or
exclusion of each requirement. Have students consider such

requirements as-attendance, efficient -yse of class and library

. time, meeting deadlines. and class participation.

Critique a Contract. Provide stiidents wit ‘sample condracts.

" The students will assess the contract's valug after an investiga-

by the teicher. . I -

3. Are the objectives in the contract stated’, learly?

b: Are the methdds to be en}ployed by the students
understandable enough.for the students to complete the
objectives? . -

¢. Does the contract specifically list the responsibilities of
the students? . .

d. “Are there pracedural steps or tasks outlined to help
Students complete the learning activsl{:k? . .

e. Does the contract gve pravisions for applying and
demonstrating the skills or content-learned?

f.  Are.the evaluation meth(gds and criteria clearly stated
for the $tudents? P )

g. Is the ume allotted for fulfillrent, of the requirements

* within reaspn for the students level? Are the deadlines
~within reas¢n?

tion of its coiitent by using the following q«istions provided

\Evaluation of th assignment,should be based on:*

@ written afiswers to the questions. to be handed in
and graded according to specified criteria. .

* discussion in class. using the questions provided by

- ..the teacher. y ]
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8. Establishing an Executive Contract. | devised the first vanation
of this contract in desperation, between the fall and spring
> semesters of 1968-1969. That was the seasen of the Asian flu.
g and many ‘students had legitimate reasons for missing class on
‘ the days of their speech presentations. Others, however,
-.seemed to take advantage of the “flexibility 1 allowed by -
) , requesting ma}ke-up opportunities for speeches tlrey had
o ~ misbed, simply because a certain class period Was not a '
convenient time far them to speak. Class morale was low, and
my temper was short. pecause I was frequently forced into the
* judge's role of deciding which excuses were legitimate and
_which were not. By the end of the course we had to eliminate
one entire round of speeches, yet there had been wasted days
whénonly two students spoke and 1 desperately tried to fill in
. . »  with a half-prepared lecture: .
. o By -looking at the calendar for the next semester, [
. . figurgd oeétthw many days I would need for class orientation.
makihg af$ignments, tests, lecturing, and conducting exercises
for. the entire group. These classyperiods were marked on the )
calendar as “my days” and were snviolable. The remaining '
class penods were labeled performance’ days and were al-
located equally among_four randomly assigned student sched-

\ uling groups.

No more than si% spegches could be scheduled for any
.class peniod. 1 occasionally allowed ten minutes ononeof my , _
"y days for the scheduling groups to gonfer. The results were
v amazing. On performance days I just arrived with my critique
forms and said, “Well, group three, what’s scheduled for
today?” The students worked out their gwn systems of trading

' . slots among groups. of assigning standby speakers for emer-

gencies so that slots weren't wasted, and of disciplining

; ® students who were repeatedly. inconsiderate of others in the

. group. The system had the advantages of (1) helping students

appreciate the complexity of scheduling linuted class time, (2)

d -encouraging students to take responsibility for making and
keeping their comnutments to the course, (3) allowing
considerable flexibility in suiting assignments to the students’
convenience and learning styles (some students scheduled all ..

y _ their speeches as early as possible and freed their energies-for
other classes at the end of the semester; other, more reticent
students valued the chance to sit out a round or two before

s giving their first specch),and (4) providing a valuable exercise
in int‘ﬂrg'roup and tergroup communication.

T "fn the years since 1969; I have tried several variations on

this system. as}lavc my student teachers and colleagues. If five
h ! ; )
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speaches are required for a course. gach student mught ideally
4 be giverl seven speaking slots. (Pass around a sign up sheet
#llowing every person a first choice before anyong gets a
" second choice.,,and so on, of create a master schelule by
number, rétattng early .and late positions {n each round,
. undesjrable .days before vacation, and so on. and then let each
student draw a number.) Other variations include changing
slots to minutes and allowing students to sign up for lorfger
and shorger assignments (always build critique time into such a
. » system)Qor desighating assignments as half-slot, one-slot, or
two-slot Speeches. To avoid complete chaos, these last two
* modifications should be used when full ¢lass days are assigned
> 'to ‘groups. A fairly g¢laborate variation based on a§signing
“speech slots to groups; allows congiderable class time for group
- practice sessions. In effect, each student auditions before the
small group and is awarded a slot before the full audience
N when the group judges that the speech reaches criterion level.
v\~ Another variation allocates most of the speaking slots to
. \ individuals (for instance, enough time for each student to
fulfill his or heg contract with one extra slot for make-up) and
» \ then gives the rest of the slots to a commuttee for allocation to

"\ those students who justify their need for additional time.
In a high school setting, it is recommended that the
) f\ teacher schedile some emgrgency time in ‘his or her days to
\ : * {ompensate students whose time was pre-empted by un-
»  Stheduled assemblies. shortened periods, fire drills, and the

like. '

)

-

. The Actwity ~ . .
ax The contract governing course work 1s set by the
teacher. or the teacher and students, and is discussed so
»-that jt is fully understood by all. oL .
« b. The(tcacher provides a list of the specific dlass periods
+ allocated foy performance assignments.

. C. Tht\teaeher,announces any dther guidelines that fnust
govern the‘executive contractl, such as’the maximum
number of speeches per day, and so on. The teaches may
alsa choose to explain a few of the, systems mentioned

4 abovye as possible models. * :

*d. The Students aré given one or two class periods to devise
« and implement an executive cogtract governing sched-
uling “of speeches and other .ground rules regarding
make-ups, point penalties for violations, and so on. They
may, usqﬁjwhatever préblem-solving format they choose. »

S The final coptract should be signed by all students and,

Q the teachezf : - - P -
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N . ' <
5 9. Adapung an Individual Learning Exercisesto Contmut Grgdmg
The “lerary Research Scavenger.Hun R
% ' . rcparatlon . a .
> Prepare and admmnstc[a pretest to determmc the level -
- * “of research abnlity of each student (that 1s. to distinguish
those students not familiar with Readers’ Guide from
those able to use abstracts):
b.- Prépare indwvidual cards with questions for different
. levels. Here is a saniple: + &

* You are dotng a persuasive speech on airline travel You .’
* are trymg to convince your audience that flying 1s the safest *
way to travel. but you need statistics to back up your ideas.

. 1 Check two saurces for airline drsasters from Janu-
.1 ary,+1973. ¢o present. :
2. State the name of the two sources.
3. - Give the page numbers you found informatron on.
4. How many people died mn awline accidents in

19757 Compare the figures from both sources.
5. Which, has the most accurate listing? Pxplam

. - ]

¢. After the teacher has presented information on research
techniques, students come to the library and complete
“scavenger cards” duripgs.the class perod. Students
receive hlgher level cafds ds their skills increase. )

The Contract . '
‘2. What steps would.you follow to adapt this assngnment to
contract grading? N “
b. Keep the following considerations in mind: skill lcvel at
outset. degree Qf difficulty. quantity of cards, andtype
"of contract suitable (grade- (_)pnon -only, pomt system,
. . -and so op). [] o
5. « 10. Adapting_the Radio Evaluatlon Sheets to ContractyGrading.
Contracts can serve e many pur hoses: thcy are workaﬁ(e even on
- small assignments or tests.
. .. a. Take the following checklist desngned for testing com-
" petence on radio equipment and formulate a contract.
_ See: Radio Equipment 60-Second Check. p. 29. Or,
" Take the following critique sheets, Commercial Critique,
Blocde Script Critique, ad Crew Evaluation. Present .
] *them to the class prior to due date. Ask.for’student
o ‘ mput on adaptmg the requnrements to contract gradmg |
ERIC | . V33 ) v
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- Sample: .
Commercral Crmque & “AT = 7 areas of excellence
2 areas for improvement

R **B” =5 areas of excellence
& 4 areas for improvement
or, each item would have a certain point value witha 3,
point system used for the contract. '

Name:

Radio Equipment 60-Second Check
> » - -

— X Grade:

.

(Due to the number of steps the student must accompllsh in such a short time, this
checklist is phrased & pinpoint areas the student has altered or deleted i in the process.)

—— 2. -Did not flip key switch to ready
—— 3, Did not work With.the correct channel (for example, chose C and
© furned the A Rots up)

—— 4. Did not turn up correct pot .
—— 5. Did not turn up one of the pots
—i 6. Did not make‘correct patch _ .

~ —_— 7. Didmot program room, 6t programmed wrong room
—— 8. Didnotturnon power for gates board .
— 9 Did not turn up master pot on gates board “ ’
— 10. Did nor check mom!or pot on gates board . f
— 1. Dd not check key switch for Mic #1 * e ’ :
—— 12. Dud not flip key switch on gates to “P*” \ * .
—— 3. Did not turn up pot on gates ‘g . ,
—— 14, Did not take a level : .. N
_:._ 15. “‘Did not take a correct level M

./ .7’{&‘ 16.  Did not watch VU meter while talgmg alevel -

- — 17. ~ Speke tvo close to microphond . ~ . -
— 18.  Spoke too far from mrcrophone" ) c, .
~— 19.  Did not push out silver button . ,

¢ — 20.  Did not perform-steps in drganized sequence oy
:.__ 21. _ Went seconds beyond time hmit R o
—— 22, Made toq many esrors 3t needed too mivh assrslance to pass. Redo! 4
Extra Microphone Test . ¢
s L 4
. — Did not make correctspatch for, PA microphone ,
——— 2. Did not check key switch for extra microphone
3.

[mc '
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\ .
Commercial Critique

NERRERRERREE

N -
H M

o N aw

had

10.
1.
12.
13.

.

Did not write a Lummermal long enough to fill 60 seconds
Final draft not preparcd on due date’
Introduction could be lmprovegl 1t did not gain attcnuon

Introduction used a questionv '

Ideas or wording~too technical or compfex

Ideas seemed to lack originality ’

Some 1deas were inappropriate or in poor taste .
Could use more descriptive, words and 1mages

Could rglate to audience’s senses or experiences more
Could repeat product’s name more Q!ten

A slogan could enhance wmmuual ’

Pyor grammar or spelling

Cushion not included at end of commercial

Other Comments:

-

Aregs of, Excellence

Other Comﬂ v o -

I.I LTI

N e

o RN R

10.

Commercial long enoygh to fifl 60 seconds

Final draft and blockmg‘prepa?ed by due date! -
Introduction gained attention immediately

Ideas or words were appropriate for comuneeial
Creative 1deas '

Good use of descriptive words

Related to audience’s senseswor experiences well
Repeated product’s name of'ten, for effectivéncss
Good use of catchy slogan - '
m cushion &nitten at end of commercml

°
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i . Blocked ScApt Crtique - N '
¢ - Name - : Grade i - .
' o [ <
Areas for Improvemen - ! »\ . -
——— L Did not have a 2 tnch left{mnd margin - (margin too small o too large)
—— 2. Digd not pnnt or type sc.npt S~
= —— 3. Did not have double swlf prmtcd or tnple space if typed ’
A —— 4. Script was printed on tg:cksndu of papu ,\
‘e 5. Did not have a copy for the director,
—_ 6. Rirector’s copy was not blocked
—_— 1 - Did not underhine \vords‘fo be stressed s
— 8. Pum.tuauon marks (/ ot /{) were not included : R
—_— Y Puht.tu.mon marks (/ or /]y were placed mcqrru.tly - ° °
—= 10 Murks were not sheluded or placed incorrecily—e——t———— = - M
~ L. Time notations were not in left-hand margin ' - - ’
—— 12, Tune notations were incorrect b
~—— 3. Cushion was notpToperly marked . . ; / .’ . N .
_’_ 14 Oné cushton was not included (ot Lushwn) (Jdd cusluon) .
—— 15, Script could be neater ) ] . J ’
ther Co<mment.s: : - ’ S - )
Al r B b ) . . »
' " e
’ .
Areas'of Excellence . - o ) . o
——" 1. "Left-hand margin aGund 2 inches K R b
— 2 Scnpt was double or triple’spaced appropmyaly A
- —— 3. Script was neatly printed or typed P he o -
——" 4. Script was printed on only | snde%paper ) N
: —_— 5 Script was attached to construction pager or cardboarg .
; —— 6. Director’s copy was made ' s D
«— 7. Script was fully blocked for the direetor * . ° e 7 o~
w —— 8 Words or phrases to be stressed were underlined . . &
~—— 9. Puncfuation marks (/ or 7} weré marked correctly T,
2= 10. ”-Marks were ncluded  * ) o i
e 11, Time notations weye entified orreuly - , -
- 12, Both cushions were included %.» * ' —_— -
—— 13. Cushiong were marke orm.tly . ’ R o
* ——— 4. Script was neat! ' . . . : s
: . . - ¢ PR ’ b
Y. B [ 3 - PR -~
L - 3 6‘ - L
o . | g -~ -




L0 R CONTRACT GRADING Ut
"' ‘ e \‘ Crew.Evaluation .
{Name - _ . Grade
i Duector . ’ v, )
= D you make surk everyone was in their crew position s N ?

— Dud not find a replacement for an absent crew mcmbcf (you must tell me who |
the replacement is) .

— 1515'1 ndi secure a scnpt from the talent B ¢

——— Did not give proper cues before air T,

— . Did not give speed up et stretch cues when necessary . )
- —— Did not pay attention to the A.D. . .

4 Did not get the show “On™ or *Off the Air”. .. on the nose!
. ——— Excellent — Good — Satisfactory

Poor

Assistant Director o !

Was not 1n crew position on time

Did not give proper time cues before air -7 . €

Did not give proper, time cues dunng air é

Did not speak loudly and clearly enough for the dlrcctor .
Exceljént Good ’ 7

H\VH

Satisfactory Poor

-

Control Board Operator ’ o ,

- v »

Was not in crew position on time

Made an incorzect patch

Did not set up the board properly

Did not tell the director when level was correct

rll.\l‘

Did not get a correct level, or ride gan dunng commercial
— Excellent Goodl — . Satisfactory

L
Floor Manage?" ' . o ®

. Poor

,_‘?!.___ Was not 1n crew position on time ~
Did not adequately get quict 1n the studio
: —— Dud not give the correct cues or hand signals
—— Did not make sure the talent saw the cues
. Hand signals were lax and not exaggerated enough

U Excellent Good , —— Satisfactory e Poor

'Criziéppg'éggg; Ist>~— 2nd—  3dd
e . ~

' ' —

Due to four posttions being performed sxmultaneously dunng the one minute prepara- -
tion time and ong minute air time, this checklist ts phrased so that the evaluato; only
identifies the areas necding improvement. " L
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11. Usihg/Contracts for Individual Problems. Using.the following
information, write a sample contract for Alan. His record from ~
" the teacher's record book*

Unit I _Ist speech D - .
Assignment E (E given for Midterm)
Exam E :

Unit 2 Library research: skipped class *
2nd speech E Also poor
Assignment E attendance

Unit 3 Contracted unit \
Speech content C-«  _
.Speech delivery C- .
Assignment , D~ -

It 1s near the end of the semestér and Alan, a senior, is in
trouble. Speech is required for graduation, and he has—fanled’t
once previously. The counselor approaches the teacher about
Alan’s progress.

a. Isaspecial contract appropriatg for Alan? .

b. If so, who should be involved irt creating the contract:

. teacher alone, teacher and student, counselors, parents,
other students?~ e,

c. What cnteria should be used?

-

Compare and contrast your contract wnth*mple given a
+high school senior. (See Speech Contract p. 35)
L2 Studen‘t written Contracts: Delivery -

.

Previous steps
- First speech:
* a. Delivery sheet handed out to studeffts with con-.,
tract set. .
Discussion about criteria ensued
Informal speaking activities follow.
Relivery of ﬁrst\speech evaluated by teacher and"ﬁ
students. N o
Delivery evaluat:on sheet: Scale 1-10. S;{Jdents rank
themselves—fill in square$ based on: . ,
a. teachenevaluation of previous speech
b. student®valuation -

c. self-evaluation . S

- ’

1.
ok

4

t -~
Deligery oriented actiwity: based on scales (see handout)
Students hand the geacher a note card with two areas of
strength and twé areas of weakness listed.

e .ot 38 a-
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Aruitoxt provided by Eic:

ol




Aruitoxt provided by Eic:

b.

CONTRACT GRADING

)

Impromptu speeches’or class-discussion on controversial

matefial can be used as a practice 'assignment. During
these actwvities, students are able to focus gp areas of
their concern i delivery (for example, practice making
eye contact with audience).

Teacher and student evaluate his or'fter work. Can the
student move up on the scale after the actwnty" Are his
‘or her perceptnons of strengths accurate"

Student QOriented Contract. ) Lu*/
+ Students submita c ct to the r regarding
their spegific needsin deh%ﬁof a speech. The minimum
acceptable competence level 1s a ‘5™ on all areas of de-
livery for completion of contract.

: Example: A = Improvement in categone{

' (fromlevel 546.7 inNoudness,
7 ™ from le to 6 in final i1
ession, and so.on)

Questions . .
What are some 1dentif1a roblenis when students write,
this type of contract?

Should the teacher Aet the numbef of squares of move-
vy
ment and sttidenty select personal areas&or should: the

student be allowefl to make an individual decision on all
areas? mes

teacher and student disagree on criteria

or levels? Dgés the teacher have the final decision?

What abou{ the unmotivated student who doesn't really
prove delwvery or is not interested in creating

his or her own contract? Should the teacher make the

contract optional? Should the teacher have available

sample formats or optional formats, # anything? '

Dehvery contract alternative
Students are-given the “Stages of Delivery” hanq
t. By the end of the course, each. student must im-
prove at least one level above the delivery stage of his or
her first speech.
For a “C,” the student must reach stage 3.  *“*
For a “B,” the student must reach stage 4.
For an “A.” the student must reach stage 5..

Al

¢
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‘{f 36 CONTRACT GRADING
I T Delivery Evaluation
) N . - .
o Speaker: ] _
RPN N -
\ . += effective . - = meéets basic requirements 0 =.not suffx.cjp)\l .
2} «—— Inital Impression
) " walks confijdently, collects thoughts, establishes eye contact, then begins
“ ——0o Loudness of Voice . | ' R
3pproi$&i°ate loudness so everyone cafi hear- e '
o Bien - - .
has variety of inflection in presentation ] '
e
. e Quality 7 ““""” " . ’ . , '
v kd K23 P
S energy and ’mood of voice ‘ S~
———  Kate . =

approptiate speed of your voice so.that we can easily grasp and comprehend
5 idea ) ' ' '

-
.

— alg 4 . ’
. -/ uses pause effectively ~

.

e Eye Contact ’ {
‘ J gains attention and estabhishes contact dunng introductian apd conclusion .
e Eyé Contact ' v
. includes all of the audi¢nce for at leasleSO of speech and does riot read, note .
o cards word for word : . !
. — -Facial Expression - * ' . . . ,
. ~ ‘Body Language ’ . . .
cérresponds to the quality of your voice X . .
. ¢ mwmw Movement N
uses purposeful gestures without nervous habits .
e Visual Aids s o N
‘w incorporates visual aids wnhout disturbing the flow of speech -
J —— Adapting to Feedback . - - .
A y analyzes audience while speaking and ad.'?pls approprately g .
- -
Corgmén'ts: N .
’ b » )
N ¢ ~ - e
W) ]
» N N
N4 ’
Evaluator; ) x
4:}_
- C = no more than 4 0" and at least 2 "+ - -

S B = no more than 3 “0” and at least 5 vt - ’
A = no more than | *“0" and at least 7 *'+”
. (o » , - *

- .

o 11 S
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36 CONTRACT GRADING
5 . T Delivery Evaluation
. Speaker:
7’ LN ) i .
+= effective . -= meets basic requirements 0 =.not sufﬁg‘w}t .

S

—— Initial Impression
walks confidently, collects thoughts, establishes eye contact, then begins

1,

o
g

g,

w— Loudness of Voice v

.

a,pproiﬁ}iate loudness so everyone can hea\:: ' e
=~ Pitch - Tt ) *

has variety of inflection in presentation
[ 4

—— Quality ww»h/ o g . ! )
B energy"and mood of voice ~ N

—— Rate
éppr?nate si)ecd of your voice so.that we can easily grasp and comprehend
' idea ' '

'
-

— ats ‘ ‘ ‘
. -/ uses pause effectively -
Eye Contact - ’
: J gains attention and estabhishes contact during introductian and conclusion
—— Eyé Contact ' '
L includes all of the audidnce foy at leaste50% of speech and does riot read note
- cards word for word ’ . .
——— -Facial Expression ~ * * ) . .
. ~ 'Body Language ’
corresponds to the quality of your voice
. ¢ e Movement
uses purposeful gestures without nervous habits .
s Ylsual Aids s . .- o
‘e incorporates visual aids without disturbing the flow of speech
J —— Adapting to Feedback - - .
N Y analyzes audience while speaking and Jdc?pts appropriately
‘ . -
Corqmén’ts: N .
. ° » 2
) ) : ~ . st
%, .
L] ) > - -
Evaluator: = x
=
- C = no more than 4 “0” and at least 2 “‘+7 -

) B=nomorethan 307 and at least 5 g -
A = no moré¢ than-1 “0” and at least 7 *'+”
W A\ . . -

41 X
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Name ——
. ik
A Delivery Evaluation. 7 -
) . Iy . .
Low Basic Average Good tonsxstent Effective
, ‘ 1 2 3 4 5 6 7 8 9 10
. - . §
Initial Impression N
Loudness . ' ‘ N
4 ,x/ ’ - - -
Pitch (inflection) SE-{ Y -
i ' X o - -
S Rate )
: ] -~ 4. . n
_Rate (pause) : . : S
— r : . ® -
Eye Contact (bégjnn‘ing*':end) -
‘ . m g I } ' Le [ .
Eye Contact (general) - . - L4 \
L] ' ! 7
. ’ . 1| . 9
Facial Expression + Posture N % g4 -
-~ u . . 1 -
Movement (gestures) : 1. AON . i h
- . X ’ ! )
o & . . T
* Spontaneity .
A . ) ] N
) Adapting to Feedback - i
t Visus] Aid Use . i
Ly , ’- :. ! v
< * Final Impression
v g . , ¢ >
:ggygé ’ . - /
T ,‘ " o ,
N - CT ‘
- Low Teo= , Farely used—needs attention . °
Basic. = sometimes used, but shaky ' L Y .
Average = used with speciak concentration (50-60%)
.. Good = used most of the time (still needs special attenuon-—not stable),
, Consistent = used most of the time— -a natural habit
Effectige = polished, a’strength o . " y
L - - ) % - . ) '
R ’ 3

RIS

-
~
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N

Stages of Dehivery

2

. Stage 1: Delweryles&s' effecuve\han in regular conversation T_ﬁis may seem
silly, but many people pick up distracting mannerisms in a public speaking
it - situation that they do not have in everyday speech. It you are at this stage . |

\ for more than one speech, you should definitely see me for special help. .

"y Stage 2: Delivery at least as effective as in everyday speech.

A\ Stage 3: Significant progress.in eliminating your most distracting man-

‘xz nerisms. Freedom from notes. Eye contact through most of speech. Voice

™ audible at alt times. Articulation and phrasing clear enough that no phrases

‘ \ of your speech are lost. -Few vocalized “pauses. Free from serious
\, grammatical-errors. i N .

3, . . . . .

Stage 4: No really distracting mannerisms left. Vocal inflection and facta}
‘expression related to the meaning of the speech. Natural gestures and -
moyement. More or less constant eye ‘contact with entire addience. A -+ - -~

fivel sense of communication. You must appear to like your audierce,
like speaking and be enthusiastic about your subject. ' S

Stage 5: Hold attention throughout the speech. Maintain poise 'before, '
during, and after the speech. Lectern and notes never used as a crutch.
Vocal and facial expression used to remforce the ideas of the speech.
Smooth and pleasing movement and gestures. Acceptable diction, pronun-
ciation and word choice. Articulation clear enough that no words are lost.
At this stage we should get a definite feeling that your dehvery is
projecting your personality into the speaking situation, and there should
be great interaction with the audience jn terms of responding to feedback.
Total impression of your dehvery at this stage is that people listening-to,
ygh'wpuld say, “That’s agotu)d speaker.” ‘ )

Stage 6: Fluent, virtually no vocalized pauses. A sense of timing, dramatic
pauses, movement, and so on, used to elicit audience response. Effective
use of language, figures of speech, repetition and vanety of sentence
structure. Tone, pitch, volume, and physical movement are not only
consistent with content but varied enough to add a dimension to your
speech. At.this stage you should be.in command of your audience. We :
should get a definite feeling that you are using_your voice and physical __
activity to set a mood and to su[m'xl'ate emotional response$ from your |
audience. But, of course, this must seem natural and spontaneons.  ° '

Stage 7: Spellbinding! .1 [ind myself having difficulty -finding ;my

suggestions for 1mprovementjﬁ(l'ﬂ-ﬁnd them. but it'shard.) L
- These are general categories. Obvipusly, each of you wilt not fit

clearly 1nto one of these at each point in the semester. They represent

both general descriptions and specific prerequisites. You may have most of

. J

.
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- -

the characteristics of 2 stage 6 ‘peaker, but“make so many serious

" grammatical grrors that my general reaction to your overall effectiveness is

the same- as to people in stage 3. [ will trto be specifie about what you
need to do to move into the next stage, of delivery. However, whenever .
you are confused about why you are Pplaced at acertain level or what you,
need to do to move beyond it, the best thing to do 15 to make an

+ " appointment to meet with me in my office.
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